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ABSTRACT concept »• performance-based teacher education*' 

connotes a program designed specifically to provide the 
teacher «ith learning experiences that will prepare h*«» ro assume a 
soecified teaching role. Successful completion of the program is 
aLomplished only when the teacher candidate provides 
he Dossesses specified requisite knowledge and can carij oat 
oraSief Specified teaching functions. Host of the programs studied 
thuffac IrraLigned so that the ptofesslohal studies compoaeat ts 
the part that is perf oraaace-based. This coapoaeat is a colieotioa of 

uaits iacludlng beha»ioral objectives, f^cas oa 

periodic assessae at aad feedback. Soae prograas, '>®?®»®'' 
the perforaaBce of pupils, la this case, the objectives for pupil 
leir?iag aust be trLslated into appropriate teachiag J®® 

before a teacher preparation ptograacaa be desigaed._SoBe of_the 
proaising practices curreatly receiving aeu or teaeued eaphasis 
perforaanc^based prograas are sharper focus on objectives, attvi .r 
to Individual differences, integration of theory and practice, 
change in the role of the teacher. Although there are namerous 
problems in the design and evaluation of performance-based ^programs, 

it is hoped that this new approach will provide one means of bringing 
about needed reforms in public education. (RT) 
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Pexfoimance— Based Teacher Educations What’s It All About? 



By X'-.rl Mas 



Charged with the responsibility for clarifying the notion of performance- 
based teacher education and for assisting institutions and agencies interested 
in operating such programs, the AACTE Committee on Performance-Based Teacher 
Education*has devoted most of its attention during the past seven months to 
such activities as: reviewing the literature, ..developing an annotated 

bibliography, setting up.- an _ information clearinghouse, visiting and making 
case studies of centers where performiance-based programs are in operation, 
commissioning needed papers, discussing issues and unanswered questions, 
identifying promising practices, and sorting out what appear to be the 
essential characteristics of these programs. 

While the committee has not yet developed its first statement of 
tentative conclusions about the state of the art — a task which has been 
given high priority —the staff can report certain observations and 
generalizations which reflect the committee’s thinking to date. 



Def ining ’’Performance-Based” 

The concept "performance-based teacher education" connotes a program ; . 

designed specifically and explicitly : to provide the prospective teacher with 
learning experiences and itistruction that wi U prepare him to assume a 
specified teaching role. Successful completion of the program is accomplished 

when, and only when, the teacher candidate demonstrates that he is competent 
to assume the role for which he has prepared; that is, he must providv 
satisfactory evidence, not only that he possesses specified requisite knowledge. 



butiaisgithat he:,c^^^ carrnj: out. in practice specified teaching tasks and 
functionsi: . It- is the . degree of specificity and explicitness in program design 
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and in competence to be demonstrated that tends to distinguish performance- 
based programs from traditional progr ns. In this sense, a preparation 

program for any prof e^sional-hhhool position, can be performance-ba^^^^^ 
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In- practice, performance -based teacher education is being defined 
differently by different people. Most programs in operation appear to focus 
on the- performance of the prospective teacher and/or the teacher on— the— job. 

A- fev- p^rograms , however, focus on the performance of the pupils to be taught 
in the elementary and secondary schools. "Chese two approaches result in 
different ways, of designing preparation programs and evaluating teacher 
perforaance. 

■- If _ cnc_ focuses on the former, then the question of what elements are 

tp be included. in considering the performance of the prospective teacher or 

teacher pny the- job becomes important. Most, if not all, of the preparation 
programs studied thus far are designed so that the professional studies 
component is- the part that is performance-based; the general studies and 
specialized- studies have not been reconstituted. Within the professional studies 
ccmppnent, emphasis is placed on the knowledge, skills, and attitudes needed 
by the teacher and on practice experiences in simulated and real-life situations. 

j ^parentrly the professional studies component is a i collection of . 
performance-based instructional units requiring much independent study by the 

prospectiV^tiithet Specific behavioral objectives are defined prior to 

instruction, 'in" terms indicating the kinds of evidence regarding performance 
ttli'wtuid'be'acclptabl^ to show that the objectives had been attained. Both 
tiie objectives and the kinds of evidence are made explicit to the learners at 

the'^outset of the program. For each performance objective, the learning of 
tfie prospective teacher is guided by periodic assessment and feedback. 

■ “^The learner attains the objective whenever he can produce the required 
evidence in the terms originally stated; he produces such evidence by 
demonstrating that he has the requisite knowledge and/or he can perform the 
specified tasks acceptably. ^Che emphasis, therefore , rather than 



entrance- - requirements < ■ -While- some adaptations are .made for , operating a 
performance-base program in the context of existing academic policies (course 
packaging;: grade:reportingv-:etc.)-,: it seems ciear that such programs are less 
■time- oriented than standard: programs . • Time becomes a variable rather than a 

conetraint r each prospective: teacher takes: as long as he needs to attain the 
Stated'-'objectives. ^ • * - 

fupil Performance _ ^ ^ 

If one focuses on the performance of the pupils, then other kinds of 

questions become important. In one program observed by the committee, 

attention was being centered on a revision of the secondary school social 
studies curriculum and on the preparation of teachers for the revised curricu_.um. 
A major task in such an effort is to translate the objectives for pupil 
learning into appropriate teaching competencies. This step must take place 
before a teacher preparation program can be designed. When the focus on 

pup'n peVf ormatice , there’^ is' the' possibility ~ if not probability - that more 

attention wil'l be' given to" assessing teacher performance, per se, than to the 
redesignihg, of teacher preparation programs. Ultimately, of ^'^nrs'’ th'’ 

'real V^y-off" of good tVach'i^^^^ 

beVt way t o effect major changes in teacher educat-ion, at this point in time, 

is 'through focusing on pupil learning remains unanswered. 

‘ Other characteristics of the professional studies components of programs 

'vlsite'd" by the committee are related, directly or indirectly, to the performance- 
'bied concept. The' base' of 'd'e'cision-making is broadened to include the school, 
professional organisations, and the community. In some programs, negotiation 
between teacher and student is stressed in setting goals and in selecting 

supporting learning experiences; that is, both’ teacher and stude^^^ are desiM^ 

^ of the learning that the student undertakes:.^; emphasis in preparation 

programs on the human relations aspect; of teaching. A, systemic approach 



- 4 - 



is used in designing, evaluating, and modifying programs. Programs tend to 
fe-£ield-cehtered~‘(in the schools) rather than campus-centered. Preparation 
for professional roles tends to be viewed as continuing throughout the career 
df the ^rofeilionai rather than as only preservice education. 

^ ‘-^-^hti'it ndl clear whether these characteristics are essential to 
the notion ol'performahce-based teacher education. However, it is clear that 
ialie of thebe' i^eas have their roots in a democratic value system, an approp- 
riate base. fp?_ the preparation of teachers for schools in American society. 

Promising Practices - 

-jlhhy blithe ideas 'that are currently incorporated in performance-based 
ptogramb’ are 'lalis- that teacher educators have supported over the years in 
different forms'- And'and^r other labels. This fact does not minimize their 
importance; rather, it makes them all the more important. 

Some~bfthe promising leads currently receiving new or renewed emphasis 
in performance-based programs are; 

■ Shatnbt'-fotds 6n'6biectlves ; They are dete -mined in advance, made 
au. .sed as a basis for evaluating performance. 

- ^ • iridiViduailzatloh of the responsibility for le arning; Responsibility 
is shifted from the teacher to the individual l-aamer. 

More attihlion to individual dif ferenceg. ; Lea- ners may select different 

- - le^ini'^^hriehces and choose alternative rotrted to achieve the stated 

objectives 7 

Leamliig'e^6rie£ces are related m or e d lrectl y__tjg the obiective j.; 

' Leathing materikls, resources, and experiences are directly related to 
specific 'bbjectives, and, consequently, the learning focuses on the 
objectives more than on the resources used to attain them; learning 
becomes a means to an end. 
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Indlvldual assessment and feedback ; As early as possible and on a 
continuing basis, the prospective teacher is provided feedback con- 
cerning his performance as he works toward attaining each objective. 

More effective integration of theory and practice ; Practice experiences, 
either in simulated or real-life situations, tend to be related closely 
' • to the^ theory being studied; they are incorporated in the program at 
the most opportune time. 

Evaluation focuses not only on what the learner knows, but also o n, 
rrc- how he performs in actual teaching situations : Objectives are 

typically stated as perforaance criteria, providing a more effective 
rr:: -basis for evaluation. 

----. Change in the role of the teacher ; The teacher is viewed more as an 
' -r- : enabler of learning, than a dispenser of knowledge. 

Satisfaction with program ; Both students and teachers appear o ave 

ir. ; -a high, degree of satisfaction with the preparation programs. Students 

have ample opportunity to provide inputs that will modify programs, and 
faculty members consider such inputs seriously. Also, students generally 

seem highly motivated to pursue learning activities that will help them 

attain stated objectives. 

Problems Raised 

l^ile the committee has identified certain prond-sing leads in performance- 
based programs, it has also identified some problems and concerns central to 
any attempt to understand and clarify what is happening, among them, the 

following; 

Danger of ’’narrowness” ; Problems can arise from focusing ■ on specific 
teaching behaviors at the expense of concern for the Gestalt of teaching 

performance from focusing on the instructional elements in the program 
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at the expense of concern for thfe program as a whole, and from applying 
the performance-based concept to only the professional studies component 
of the preparation progreim. 

Establishing performance criteria ; How specifically should they be 
spelled out? Can performance criteria be established that deal with 
generic elements of teaching, ,<3r must they be spelled out in very 



specific terms? Who should establish them? How high should the hurdles 
be? Who decides? Can appropriate performance criteria be established 
in the affective domain? Can criteria be established that foster 
creativity? 

Assessing perfomanc ei Who should assess teaching performance? How 
should performance be assessed? What Instruments and procedures should 
be used, and can better means be developed to make assessments? Can 
perfomance in the affective domain be assessed? How will the . results 
of assessments be used? - 

aeslgnlng programs ; Are the differences between elementary and secondary 
school teaching of such a nature that separate types of performance-based 
preparation programs should be designed? 

Broad-based particlpation r - What constitutes broad Involvement in desiring 
and evaluating programs? Who represents the community? Who speaks for 



the profession? 

High' expectation levels ; Is the expectation level for prospective 
teachers too high in relation to conditions under which they will be 

working? 

Needed research ; How can we obtain evidence to show whether or not 
better teachfjrs can be prepared in performance-based programs? Do 
pupils in elementary and secondary schools i^arn more when taught by 
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teachers prepared in performance-based programs? What is the relation- 
ship between teaching behavior and pupil product (learning) ? 

Certification of teachers ; VJhat is the relationship between perfor- 
mance-based certification and performance-based preparation programs? 
^^ ^ngn p ^gl support ; There is evidence that teacher education must be 
given a higher priority in the allocation of institutional funds if 
preparation programs are to be performance-based. Are performance-based 
programs more costly than traditional programs in terms of human., 
physical, and financial resources? 

Language clarification ; What is the definition of terms used in 
connection with performance -based teacher education, such as "competency- 
based", criterion-referenced", performance-based instruction", "performance 

criteria?" 

Hope for Reform ' ~'~- 

In spite of these problems and concerns, the committee members believe; 

that in the programs they have observed aiid studied, something important and 



To say that public education in the United States needs reforming is to 
tinders tate what many educators and laymen have been saying with increased 
conviction for some time. It is hoped that incorporating the performance-based 
notion in preparation programs for professional school personnel will provide 



exciting is happening. Their immediate task is to clarify further these 
important and exciting elements, and to seek some answers to the man 
surrounding the operation of performance-based teacher education programs. 




one means of bringing about this reform. 
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*The AACTE Performance-Based Teacher Education Project, which began 
in August 1970, is funded by the Bureau of Educational Personnel Development 
Of the U. S. Office of Education as the nationcl coTaponent of the Texas 
Trainers of Teacher Trainers Performance-Based Teacher Education Project, 
d. W. Maucker, consultant, Kansas State College, Emporia, serves as the AACTE 
Project's committee chairman; Karl Massanarl is- AACTE staff project director. 

The AACTE committee will soon release a working, annotated bibliography. 
After a June meeting, its first official statement of tentative conclusions 

On the state of the art will be prepared. 

Requests for information about the AACTE Performance-Based Teacher 
Education Project should be addressed to: Karl Massanarl, associate director 

AaCTE, One Dupont Circle, Washi.ngton, D. C. 20036. 



